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Today’s Learners, Tomorrow’s Leaders   
This Strategic plan is our guiding document.  It provides the direction for all decision making, resource allocation and encouraging excellence in 

all akonga. 

Our School Vision, Values and Logo 

 



  

Our School Vision 

        Inspiring Excellence 
This means being the best we can be as learners, 

 teachers, community members and citizens. We  

aim high and persevere in the face of difficulties  

 

Our School Values 

Responsible – Kawenga 

Respectful – Whakaute 

Resilient – Manawaroa 
Our school values are important qualities that we try to live by 

 and show in the ways that we work and play at Riversdale School. 

 

Aims that contribute towards Achieving Our Goals 

The Board of Trustees, and staff are committed to achieving the following: 
Student progress and achievement:  We gather sufficient data to evaluate student progress and achievement and set new learner outcomes based on 

this information, with a focus on continuous improvement. (NAG 1 and 2). NELP 1 – Learners at the centre. NELP 2 – Barrier-Free Access. NELP 3 – 

Quality Teaching and Leadership.  Ka Hikitia Outcome Domains: Te Whanāu, Te Tangata, Te Kanorautanga, Te Tuakiritanga and Te Rangatiratanga 

are embedded within our Charter. 

    
  

 

Our School Logo    

Our school logo has the original Riversdale School sitting at 

the centre.  This was built on the present site and officially 

opened on November 11th, 1882. It represents the Te 

Whare Tapu Wha model of the four dimensions of well 

being – physical, spiritual, family and mental health. 

The school is placed in the farmland of the Waimea Plains.  

These represent the broad community values that ground 

and   respectfully nuture our tamariki to become capable 

academic and contributing citizens now and for their 

futures. 

The Mataura awa flows through the foreground.  This 

represents the fluid journey that tamariki travel 

throughout their time at Riversdale School, responsibly 

learning a range of strategies and skills for life. 

We acknowledge Kati Mamoe chief, Te Rakitauneke, 

whose famous taniwha (dragon) Matamata now forms the 

profile of the Hokonui maunga.  They stand strong behind 

the school, representing the resilience that we bring to our 

relationships and learning journey. 



  

Cultural diversity and Maori achievement:  We are committed to respecting the diverse ethnic heritage of New Zealand and the unique place of 

Maori as Tangata Whenua of New Zealand.  We take all reasonable steps to provide instruction in tikanga Maori (culture) and te reo Maori 

(language).  (NAG 1 and 2). NELP 1 and NELP 2 – Barrier-Free Access  Ka Hikitia Outcome Domains: Te Whanāu, Te Tangata, Te Kanorautanga, 

Te Tuakiritanga and Te Rangatiratanga are embedded within our Charter. 

Curriculum Delivery:  We are required to deliver a curriculum based on the New Zealand Curriculum, with particular emphasis given to local 

curriculum goals and meeting the needs of our Riversdale tamariki.  We will deliver learning that stimulates every child’s interest and enjoyment in 

learning and motivates them to achieve their personal best (Inspiring Excellence).  We will use assessment information to increase the knowledge and 

voice of our tamariki (student agency), and their whanau so that the best outcomes are achieved. (NAG 1 and 2).  NELP 1 – Learners at the centre, 

NELP 2 – Barrier-Free Access, NELP 3 – Quality Teaching and Leadership, NELP 4 – Future of Learning and Work. Ka Hikitia Outcome Domains: Te 

Whanāu, Te Tangata, Te Kanorautanga, Te Tuakiritanga and Te Rangatiratanga are embedded within our Charter. 

School Organisation ... To ensure that our goals are achieved, the Board of Trustees is committed to: 

Strategic Planning and Evaluation:  Maintaining an on-going programme of evaluation and self-review to measure how well we are achieving our 

objectives and to inform future priorities and the strategic direction of the school (NAG 2). 

 

Community Partnership:  Keeping the school community well informed about the school's plans and activities, to encourage engagement and support 

for the school.  To make use of the skills and knowledge within the community to enhance our local curriculum and tamariki learning.  Working as part 

of the Eastern Southland Kahui Ako. 

 

Personnel:  Being a good employer and to promote high levels of staff performance in relation to the schools aims and objectives, achieved through 

quality recruitment, continuous development, and positive growth cycles for staff.  This will achieve a happy and supportive environment for staff.  

(NAG 3). 

 

Finance:  Allocating and monitoring school funds to the best advantage of teaching and tamariki learning according to our school priorities. (NAG 4). 

 

Property: Ensuring the buildings, facilities and equipment are safe and well maintained so they provide an attractive, challenging and healthy 

environment.  (NAG4) 

Health and Safety:   Providing a safe and healthy physical and emotional environment. (NAG 5) 

Strategic Goal 1:   

At our school, our staff, whanau, Board and community support teaching and learning. 

Strategic Objectives 
With links to National Education 

Learning Priorities (NELP).and Ka 

Hikitia. 

2022 Goals 
What we will achieve: 

2023 Goals 
What we will achieve: 

2024 Goals 
What we will achieve: 



  

Our local curriculum is 

connected, complementary and 

contextualised to our students' 

needs across their learning 

pathway. 

(NELP 1, 2, 3, 4 and 5 KH Te 

Whanau, Te Tangata, Te 

Kanorautanga, Te Tuakiritanga)  

The staff are introducing local learning 

contexts with children and young people 

and their families, and developing better 

understanding about what is effective in 

engaging learners and lifting attainment. 

The staff and Board are consulting with 

the wider community, including iwi, to 

develop a curriculum that has identity, 

language and culture embedded and 

provides local and culturally relevant 

contexts and pathways. 

Students, parents, family and whānau, 

and iwi are involved in a productive 

partnership in the curriculum 

development decision process. 

We make adaptations to our data 

collection when needed to ensure 

its quality and relevance.  We 

will analyse this data to impact 

on children's learning.  

(NELP 1, 2, 3, 4 and 5, KH  Te 

Whanau, Te Tangata, Te 

Kanorautanga ) 

Teachers have high trust in one another 

and readily share data and evidence 

when needed. 

We collectively review the impact of 

practice on outcomes to drive 

improvements. 
 

The teachers have confidence that they 

can make good, evidence based 

decisions to make improvements in 

lifting children and young people’s 

achievement. 

We collectively review the impact of 

practice on outcomes to drive 

improvements. 

The teachers  are able to effectively 

share data and evidence about learners 

and progress with students, parents, 

family,whānau and iwi. 

We collectively review the impact of 

practice on outcomes to drive 

improvements. 

We review and refine the way 

that we improve teaching 

practice across the school. Our 

teachers are regularly self-

reflecting on their practices and 

identifying areas for further 

development. 

(NELP 6, KH Te Tangata) 

Teachers evaluate teaching practice 

using a range of evidence, (eg. student 

progress data, teacher self-evaluation, 

feedback from peers, learners) and use 

this to plan next steps for learners and 

for future teacher development. 

Teachers are open to conversations 

about learning and are using evidence to 

assess student progress and observing 

other teachers' practice to develop 

strategies and actions for next steps for 

their own learners. 

There are sustainable systems in place 

and a culture that encourages teachers to 

access the resources and support they 

need to be reflective about their practice 

and to openly seek support when and 

where needed. 

Strategic Goal 2:   

At our school, our staff, whanau, Board and community take pride in our learning environment and quality learning 
resources. 



  

Strategic Objectives 
With links to National Education 

Learning Priorities (NELP). 

2022 Goals 
What we will achieve: 

2023 Goals 
What we will achieve: 

2024 Goals 
What we will achieve: 

There is a culture of enhancing a 

learning environment which 

fosters a respectful, responsible 

and resilient school community.  

(NELP 1, 2, 3, 4, 5, 6 and 7 KH 

Te Whanau, Te Tangata, Te 

Kanorautanga, Te Tuakiritanga) 

We are developing an understanding of 

how and when it is best to coordinate, 

cooperate and collaborate to bring about 

positive changes. 

We hold ourselves responsible for 

contributing to the agreed collective 

goals and have a shared understanding 

of how we are all responsible for 

supporting each other to achieve these. 

We are continually reviewing our 

strategic planning, policies and 

processes in response to feedback, to 

guide future actions. 

We are ensuring that resources 

are responsive to the needs of our 

students as they progress across 

our pathway.   

(NELP 1, 3, 4, and 5 KH Te 

Tuakiritanga) 

Structures and processes enable our 

school to work flexibly across the 

learner pathway, focusing resources on 

where they best meet the needs of 

learners. 

Systems are in place to access additional 

resources, when and where needed, to 

improve student achievement. 

We allocate resources flexibly to align 

with : 

● our vision 

● our needs and goals 

● where they have the greatest 

collective impact 

  



  

Strategic Goal 3:   

At our school, our staff, tamariki, whanau, Board of Trustees and community show community pride. 

Strategic Objectives 
With links to National Education 

Learning Priorities (NELP). 

2022 Goals 
What we will achieve: 

2023 Goals 
What we will achieve: 

2024 Goals 
What we will achieve: 

We have developed a strong 

sense of whānaungatanga 

(respectful, trusting, working 

relationships) with parents and 

whānau that has led to a 

partnership based on the learning 

needs of their children.  

(NELP 2, 3, 4, 5 and 7 KHTe 

Whanau, Te Tangata, Te 

Kanorautanga, Te Tuakiritanga) 

The staff and Board has a process in 

place that enables two way engagement 

and communication with parents, family 

and whānau.This in turn is beginning to 

build a sense of whānaungatanga 

(strong, healthy relationships) with 

parents,family and whānau. 

The staff and Board is listening and 

learning about the aspirations and 

priorities from parents, family and 

whānau and, where practical, 

incorporating them into the Charter, 

annual achievement goals and detailed 

planning. 

Parents, family and whānau views, ideas 

and culture are openly included and 

valued in planning, processes and 

development. There is a true sense of 

whānaungatanga where the relationships 

are strong, sustainable and respectful. 

Our relationships with our 

community result in changes that 

benefit our children. (Extra-

curricular) 

(NELP 2, 3, 4, 5 and 7 KH Te 

Whanau) 

The school has strengthened its ties with 

parents, family and whānau and together 

they have a clear understanding of the 

learning opportunities for their children, 

and agree that these provide good future 

opportunities. 

We are working with the community to 

develop relationships where whanau 

share their knowledge and skills to 

improve engagement levels and learning 

experiences for children. 

 We are drawing on whanau, local and 

wider community and iwi strengths to 

develop strategies and actions to 

improve learning outcomes. 

Our strong sense of 

whānaungatanga (respectful, 

trusting, working relationships) 

has enabled a culture of 

collaboration. 

(NELP 2, 3 and 7 KH Te 

Whanau, Te Tangata, Te 

Kanorautanga, Te Tuakiritanga ) 

We are developing a level of trust that 

extends between the staff, Board of 

Trustees, learner, whānau  and wider 

community, including iwi. 

We have trusting professional 

relationships which enable a culture of 

collaboration, open communication and 

shared feedback. 

We understand the diverse views and 

needs of our children and young people, 

their families and whānau as well as the 

wider community and include them 

when making decisions through 

productive partnerships. 

 

 



  

2022 ANNUAL PLAN  

Strategic Goal 1:  At our school, our staff, whanau, Board and community support teaching and learning. 

Strategic Goal 
What we plan to do... 

What 
Our actions for 2022... 

Resources 
Personnel, budget, 
timeframe... 

Outcomes and Impact 
What has happened and the impact... 

The staff are introducing local 

learning contexts with 

children and young people 

and their families, and 

developing better 

understanding about what is 

effective in engaging learners 

and lifting attainment. 

1.1  Review what is happening in our local community over the 

year, and how it might provide contexts for learning. (One 

community event per term, Covid permitting) 

1.2  Review curriculum delivery and how events can be 

integrated through literacy learning in the middle and senior 

school. 

1.3 Apply a cultural lens to learning opportunities where 

possible. 

1.4 Review teaching of literacy through work with Lauren 

Latimer, 8People mahi, Kahui Ako mahi and a review of 

planning and assessment for learning. 

Teachers Matariki breakfast held 22 June 

Evening community assembly to share learning 

around culture heritage and organisation. 

Curriculum review - Culture unit of work fully 

integrated in senior literacy.  Lots of articles and 

support from Tamsin Hanly text. 

Writing observations have taken place and 

reading.  Common threads through reading - PD 

will address these to improve delivery and 

impact on progress. 

Living world unit will integrate Te Reo 

wherever practical (plant names insect names 

etc) 

Teachers have high trust in 

one another and readily share 

data and evidence when 

needed. 

We collectively review the 

impact of practice on 

outcomes to drive 

improvements. 
 

1.5.  Progress reporting of tamariki who are not at the expected 

level will be closely monitored by teachers and reported to the 

Board and whanau. 

1.6 Curriculum reports will be amended to reflect progress 

reporting to give a more detailed picture of students' 

achievement. 

1.7 Monitoring meetings will be held to support tamariki 

acceleration and teachers work collaboratively to problem solve 

to achieve this. 

Teachers Progress reporting ideas have been developed.  

However due to covid/illness interruptions this 

has not progressed at mid year.  Needs actioned 

in the second half of the year. 

Priority and Target tracking sheets underway. 

End of year reports will detail the progress they 

have made against their individual goals. 

Monitoring meetings held for writing. 

 

Teachers evaluate teaching 

practice using a range of 

evidence, (eg. student 

progress data, teacher self-

evaluation, feedback from 

peers, learners) and use this to 

plan next steps for learners 

1.8 Lauren Latimer provides literacy professional development 

for all staff to impact on tamariki progress and achievement. 

1.9 8People observations are undertaken and feedback 

conversations are held to improve teaching practice in a collegial 

way. 

1.10 Tracking progress and acceleration of students in 

mathematics through ALIM. Implement a strong knowledge and 

OU DCE 

$9000.00 

 

Visits from Lauren Latimer develop writing 

programs, support moderation and monitoring. 

8People observations have not taken place. The 

barrier is time for release. 

Tiffany implementing ALiM Term 2. Jessica 

joined in with ALiM in Term 3 with a small 

group as well. 



  

and for future teacher 

development. 

materials focus in planning and teaching across all levels  

1.11 Raiha Johnson provides professional development to enable 

teachers to increase their own cultural capability, to develop 

student’s awareness of their own and others' culture and identity. 

Jessica and Marion are involved in Just In Time 

Maths. 

AP and Principal have been attending Cultural 

Capability professional development.  Raiha 

Johnson modelled pronunciation activities in all 

classrooms.  Staff meeting to be held on 

Monday 29th June with all staff.  Sam Walker 

worked alongside all kaiako with the activities 

from the pronunciation unit on 30th August. 

Combined Hui on  

2022 ANNUAL PLAN  

Strategic Goal 2:  At our school, our staff, whanau, Board, and community take pride in our learning environment 

and quality learning resources. 

Strategic Goal 
What we plan to do... 

What 
Our actions for 2022... 

Resources 
Personnel, budget, 
timeframe... 

Outcomes and Impact 
What has happened and the impact... 

We are developing an 

understanding of how and 

when it is best to coordinate, 

cooperate and collaborate to 

bring about positive changes. 

2.1 School signs and symbols reflect our values and bi cultural 

heritage.  i.e., values signs for front of the school, te reo signs, 

family posts along tennis courts, Yr 8 leavers posts, classroom 

names in Te Reo 

2.2 School fencing is completed.  The pool heat pump is 

installed. 

2.3 Specimen native trees planted along new fence (that fit with 

houses or classes) 

 

 

Budget for 

signage to be 

discussed 

Heat pump 

$51,000.00 

Fencing 

$45,000.00 

including labour 

Signage has been developed.  This has 

received Board approval.  Consultation in 

the school newsletter in June 2022.  Get 

quotes for development. 

Pool heat pump installed and operating 

across the 2022 summer.  Very well 

received by the community. 

Structures and processes 

enable our school to work 

flexibly across the learner 

pathway, focusing resources 

2.4 Teacher Aides work flexibly to meet needs - BSLA, Orton 

Gillingham, Maths’s knowledge programme. 

2.5 RTLit in Term 2 

2.6 Continuing ESOL support, RTLB, speech language therapy. 

2.7 Maori tamariki whanau hui 

$300 for TA 

training  

One teacher aide BSLA trained. One delivering O-G 

programs and Maths knowledge programs with target 

students. 
R T Lit delivered program in term 3 

ESOL and RTLB support continues across the school.  



  

on where they best meet the 

needs of learners. 

T Aide supports ESOL students.  We have a lot of 

RTLB funded support for our tamariki. 

Maori whanau hui held in Term 2 and 4.  The Term 2 

hui was about graduate profile and pepeha. 

Term 4 hui revisited pepeha and discussed use of the 

Ka Tahu dialect, also NZ History teaching and 

challenges involved in this, and when was the last 

fluent speaker of Te Reo in our whanau families - 

generally 4 generations of loss. 

  



  

2022 ANNUAL PLAN  

Strategic Goal 3:  At our school, our staff, whanau, Board, and community show community pride. 

Strategic Goal 
What we plan to do... 

What 
Our actions for 2022... 

Resources 
Personnel, budget, 
timeframe... 

Outcomes and Impact 
What has happened and the impact... 

The staff and Board has a 

process in place that enables 

two way engagement and 

communication with parents, 

family and whānau. This in 

turn is beginning to build a 

sense of whānaungatanga 

(strong, healthy relationships) 

with parents, family and 

whānau. 

3.1 Whanau hui will be held to report progress once a year. 

 

3.2 The expertise of community members and whanau are 

utilised in the delivery of our local curriculum. 

 

3.3. Meet the teacher hui on Wednesday 23 and Thursday 24 

March.. 

 

3.4 Develop a school facebook page to highlight students 

achievements, learning and events at Riversdale School. 

 Meet the teacher hui held with moderate 

response. 

Learning conferences will take place early term 

3 after school reports are issued at the end of 

term 2.  Was a good attendance response. 

We attended the arts exhibition. 

Parents supported the Room 7 sewing project. 

Lloyd Esler/RTM supported our matariki 

celebration. 

This will be developed. 

The school has strengthened 

its ties with parents, family 

and whānau and together they 

have a clear understanding of 

the learning opportunities for 

their children and agree that 

these provide good future 

opportunities. 

3.4 Whanau hui will be held each term and learning goals set 

from this. 

 

3.5 Trial integrated topics and arts twice a term e.g. Weeks 5 and 

10 (TBC), involving the skills and contributions of our 

community and whanau. 

 

 Whanau and Tamariki meet with teachers at the 

beginning of term 3 to set goals for the rest of 

the year. 

3.5 - has not been actioned at mid-year reporting 

date, nor at the end of the year. 

We are developing a level of 

trust that extends between the 

staff, Board of Trustees, 

learner, whānau and wider 

community, including iwi. 

3.7 The Board of Trustees seeks feedback from whanau and the 

wider community about the reflection of the bi-cultural nature of 

the school. 

 

 

 

 Completed at the whanau hui. 

 

 



  

 

Appendix A 

The Consultation process and outcomes from this. 

The Board of Trustees worked with Gigi Hollyer on Wednesday 24th March 2021.  At this workshop the Board brainstormed ideas about 

what Riversdale School values and does well and areas for development under three broad headings: 

1. Teaching and learning 

2. Learning environment 

3. Community pride 

On Friday 25th June a community consultation was held in Room 7.  Parents dropped in and recorded their thoughts about what they valued 

about the school under these same three broad headings.  In forming the Charter and Strategic Plan, these ideas were considered and 

grouped under each heading.  The number in brackets is how many whanau indicated they value this about the school. 

1. Teaching and Learning:   

Culturally responsive, Inclusive education and learning differences, Student achievement, Improving teaching, Hands on learning, 

Foundation knowledge in literacy and numeracy (3), Teaching staff are amazing (2), a male teacher, Reading recovery (2), Quality 

Teacher Aides (4), Smaller class sizes (9), REAP for tamariki (3), Digital technology (5), Integrated learning local curriculum, 

history. 

2. Learning Environment: 

Strong financial position, Property – covered walkway to Room 6 & 7, verandah at office (2), Swimming pool, 

Outdoor play equipment and sports gear, Rewards for positive behaviour (2), School values – pride in the school, sustainability, 

strong relationships, Well-being focus and Chat bus, Leadership opportunities for tamariki. 

3. Community Pride: 

Extra-curricular opportunities – pet day, gold guitars, kapa haka, choir, ANZAC (2), Reporting to whanau and tamariki, 

Communication about tamariki, Whanau engagement – meet and greet, Matariki breakfast, assemblies, Rural character – Agri kids, 

EOTC, School uniform (3), School Garden. 

The responses were collated and developed into 8 broad strategic objectives for the progress of the school across the period 2022 – 2024.  

From these objectives, annual goals were developed, and from the annual goals specific actions for each year are developed 

 



  

 

 

2022 STUDENT ACHIEVEMENT TARGETS 

 

2022 Student Achievement Target One –  Writing 

By the end of 2022, 70% of children will be writing at or above the expected level.  

Strategic Goals:   
 

Teachers have high trust in one another and readily share data and evidence when needed.  We collectively review the impact of practice on 

outcomes to drive improvements. 

Teachers evaluate teaching practice using a range of evidence, (eg. student progress data, teacher self-evaluation, feedback from peers, 

learners) and use this to plan next steps for learners and for future teacher development. 

 

Baseline data:   

At the end of 2021 that data showed that 65.4% of children were writing at or above the expected level, based on teachers' overall 

judgments. 

Target One - Key Improvement Strategies:  

When: What:  Who: Indicators of Progress: 

● Across all 

2022.  ● Professional Development with Lauren Latimer 

through: 

1. Private consultancy visits once or twice a term. 

2. Kahui Ako professional development.twice a term 

● All 

teachers. 

● Increase in knowledge about effective 

literacy practice. 

● Daily teaching of writing from the new 

planning and assessment sheets target next 

learning steps to move tamariki on. 



  

● Face to face 

Terms 2, 3 and 

4. 

● Weeks 3 and 7 

KA hui in 

Terms 2 and 3. 

● At staff 

professional 

meetings on 

Monday 

afternoons 

across 2022. 

 

3. observation and feedback when Lauren is on-site. 

● Review assessment for learning to ensure it is 

purposeful and reflects our practice. 

● Refine planning and assessment onto one sheet so 

that teaching is targeted to specific needs. 

● Continue to implement BSLA across the junior 

classes 

● Monitoring meetings support teachers with how to 

shift those hardest to make progress. 

● Priority learners sheets measure the progress for our 

priority learners.  

● Close tracking of our Māori tamariki to ensure they 

are making progress.  Teaching contexts designed 

to engage wherever possible. 

● ALL project in Term 3 and Term 4. 

● Priority learners meet their goals and keep 

moving through the goal setting process. 

● Whanau understand the progress that their 

tamariki are making if they are a priority 

learner. 

● Better Start Literacy continues to impact 

on our new entrants and Year 1 and 2 

tamariki. 

● Teachers are proficient at moderating 

writing and can identify the next most 

important learning that will move the child 

on. 

● Writing across the curriculum is evident 

and contexts are reflecting culture and 

heritage. 

● Maori tamariki are making progress (refer 

to curriculum reports. 

● ALL groups established in each classroom 

for five weeks in Term 3 and five weeks 

in Term 4.  Independent e-asTTle sample 

will report shifts in achievement. 

Progress to Date – Reports to the Board of Trustees 

Mid Year Report 

Room 1 - Explicit teaching and modelling - having lots of models available for the students to refer back to. PD with Lauren. PD with RTLB of 

paired writing program - students put into pairs for Tuakana-teina approach. Very explicit goals and learning intentions. Students receiving 

specific feedback for their individual goals. Small groups taken for explicit teaching to meet their needs. Having lots of opportunities to write 

across the curriculum.  

Room 7 -  

- implementing new planning sheets in writing, with a focus on group teaching, based on noticings from the previous day. 



  

- observations of writing lessons and feedback provided by Lauren Latimer.   

- aspects of BSLA used with student in my room 

- participate in monitoring meetings to discuss priority students and immediate next steps 

- set goals for priority student on new tracking sheets 

- daily modelling and explicit teaching of writing skills e.g. sentence beginnings, types of sentences, precise language 

- identify students to participate in a TA led Target Learning group - organise pre-data, set programme with a focus on transition into the 

classroom environment. 

Room 6 - Explicit teaching and modeling, PD support from Lauren, working with small groups on specific goals. During spelling, looking at 

specific spelling rules that are then applied in writing, during reading time giving them opportunities to do some free writing with prompts. 

Giving individual feedback to their writing on what to work on next.  

Room 3 - Explicit teaching and modelling, group teaching, PD with Lauren, Better Start Literacy Approach program, introduced phonic 

activities regularly into literacy rotation that support phonological knowledge, looking at spelling rules to support writing, responding to needs as 

they arise,and individual feedback, making connections between writing and other curriculum areas to show importance of writing. 

Room 4 - In Room 4 we are doing daily phonics to help with decoding words (Better Start), explicit teaching of writing through whole class 

models, explicit teaching of grammar, punctuation and sentence structure to suit the needs of children in the class in groups, PD support from 

Lauren and having a spelling task in reading rotations to support spelling sight words.  

Room 5: - Explicit teaching of writing daily, explicit teaching of writing groups, Better Start Literacy daily to support teaching sounds, 

segmenting and recording of words. Focusing on concepts about print through a weekly picture book and big book to look at sentence structure, 

punctuation, sounds. Professional Development from Lauren around effective teaching of writing. 

 

Professional Development: 

Professional Development with Lauren on 9th May for writing observations and feedback. 

Professional Development with Lauren on 26 May for reading observations and feedback. 

 



  

 

End of Year Report 

 

Room 1 - ALL - explicit teaching of structure and language features appropriate for purpose. Use of sentence structure for effect. Show not tell 

with precise language. Observation of teaching and feedback from literacy advisor. Attended PLD literacy sessions for writing moderation.  

Room 7 -  

ALL - explicit teaching of precise language and vocabulary in Terms 3/4 with a group of Yr 6 students working below the expected level. Of the 

five working in the group, four are now at the expected level.  Observations of teaching with feedback from Literacy advisor.  Attended Kahui 

Ako PLD sessions on moderation of writing.  Small goals for priority learners worked on in small group teaching.  RTLB referrals/inventions 

completed for all priority learners.  The focus for them has been around sound acquisition.  They are all learning the difference between short and 

long vowel sounds, the different sound pictures for long vowel sounds.  This knowledge was consolidated through alien word work.  There has 

been transference of this intervention in their writing, especially in spelling. 

Room 6 - In Room 6 there was an ALL group that focused on correct sentence structures, descriptive vocabulary, and writing narratives (text 

structure). Feedback from Kim and her help when she came in. PD and observations with Lauren. Taking groups in writing focusing on students' 

specific needs. Explicit teaching of the whole class. Some students have had RTLB intervention that was focusing on their sound knowledge.  

Room 3 - Explicit learning of writing structures, ALL writing groups, feedback and feed forward from Kim with ALL groups, PD with Lauren, 

RTLB invention for Year 3 student, Reading Recovery support for Year 4. Sound group working with Victoria 4 days a week. Better Start 

programme for sounds. 

Room 4 - Daily Better Start, 4 students go to Room 5 for revision of learnt sounds, 2 students attending BSLA tier 2 group, explicit learning of 

writing structures, ALL writing group, PD with Lauren, sight word practise with TA, small writing groups in writing time to work on small goals 

and to get feedback for their writing. 

Room 5 - Explicit teaching of both whole class and group writing daily. PD and observations with Lauren. ALL writing group for a 10 week 

intervention and 3 students attending BSLA tier 2 group. Better Start daily - targeting vocabulary, punctuation, segmentation, blending, spelling 

rules and sentence structure.   

 



  

Professional Development: 

 

PD with Lauren 2nd August 

PD with Lauren 25th August 

PD with Lauren 22nd September  

PD with Lauren 30th November - to look at forward planning for 2023. 

 

 

 
 

2022 Student Achievement Target Two –  Maths 

By the end of Term 4 2022, 80% of the students will have achieved the next multiplicative thinking set, using the Learning Progression 

Framework. 

Strategic Goals:   

Teachers have high trust in one another and readily share data and evidence when needed.  We collectively review the impact of practice on 

outcomes to drive improvements. 

Teachers evaluate teaching practice using a range of evidence, (eg. student progress data, teacher self-evaluation, feedback from peers, 

learners) and use this to plan next steps for learners and for future teacher development. 

 

Baseline data:  

Teachers will gather data about what set each of their students have achieved by Term 2 Week 4, 2022.  This will be added to the baseline 

data set then.  Link to table and Charter data 

https://docs.google.com/document/d/1q_o80qhAN-TjWKBVbjrjgNlYLEpJxFd-byd3SqQrYEg/edit
https://docs.google.com/spreadsheets/d/1GezliI1lkgsSLUWF1Gt1otLsdDUa1t2fNsGn4hpacDU/edit#gid=0


  

Target Two - Key Improvement Strategies:  

When: What:  Who: Indicators of Progress: 

● all pre-data 

collected by 

the end of 

Week 4 2022. 

 

● Review the LPF Multiplicative Thinking sets at a 

staff meeting on Thursday 7th April 2022. 

● Collect LPF Multiplicative Thinking data from all 

teachers. 

● Teacher’s will timetable explicit teaching of 

Multiplicative Thinking each term throughout the 

year. 

● ALiM will support a group of learners in the Yr. 5 

& 6 class. 

● Just In Time maths PD for two staff members will 

support their knowledge and impact on tamariki in 

Rooms 1 and 6. 

● Lead teacher shares knowledge and skills at staff 

meetings. 

● Averil Lee supports teachers with their knowledge 

and teaching of maths. 

● ALiM introduced to a group of Year 7/8 students in 

Room 1 in Term 3 

● All 

teachers 

● Teachers have increased knowledge of 

LPF especially in Multiplicative Thinking. 

● Teachers can place their tamariki onto the 

correct set in the LPF. 

● Long term plans and teacher planning 

reflect timetabling of multiplicative 

thinking. 

● Comparison data (Term 2 and Term 4)  

will reflect gains made by tamariki. 

● Tamariki show progress in sets for 

multiplicative thinking. 

● Just In Time teachers share strategies and 

learning with all teachers. 

● Tamariki in the ALiM focus group make 

accelerated progress. 

● Whanau liaison will ensure that there is a 

partnership in accelerating tamariki 

progress. 

Progress to Date – Reports to the Board of Trustees 

Mid Year Report 

Room 1 - PD with Averil - Just in time, using rapid routines from this PD to give students lots of opportunities to practise their multiplication 

skills. Target groups work with Miss Wall daily to work on their times table instant recall. Lots of opportunity to use a range of strategies for 

multiplication across different strands. Small group explicit teaching. Daily basic facts practise. Standard written form (stacking) taught across 

the class as a strategy accessible to all students.  



  

Room 7 - - develop a better understanding of LPFs in Multiplicative Thinking and Patterns and Relationships at a staff level 

- gather baseline data for Multiplicative Thinking and Patterns and Relationships 

- explicit teaching of multiplication and division strategies, using materials at Level 3 (providing scaffolding tool e.g. multiplication table for 

those not working at Level 3) 

- Use of materials and diagrams to create and continue patterns. 

- select target year ⅚ students to participate in ALiM across Terms 2 and 3 with a focus on Multiplicative Thinking 

- attend ALiM Zooms to develop more knowledge and strategies around student discourse and rich task (9th, 25th May and 16th June) 

- Averil observed ALiM group and provided feedback and additional activities to use with group to accelerate learning 

- prepare a presentation for Impact Day in Week 10, to share learning journey and progress of ALiM students 

 

Room 6 - PD with Averil - Just in time Maths. This has given the students an opportunity to practise their skills that they have learnt and share 

their thinking or what they have been learning. Doing maths daily. Have two maths groups that work with Miss Wall daily on their addition and 

subtraction and instantly recalling their 2,5,10 timetable. Lead teacher support and feedback from observations. Explicitly teaching to the needs 

of strategies that they need to learn in their groups and then giving them opportunities to practise them independently. Using equipment when it’s 

a new concept to show what it looks like and what is happening. Many opportunities throughout the week to practise their basic facts. 

Room 3 - PD with Averil, feedback from Tiff as lead teacher, basic facts daily practice, hot spot knowledge, knowledge tubs specific to what 

number knowledge they are focusing on, range of materials available for students to use, explicit teaching and opportunities for students to take a 

guess and to then explore and prove their working out, lots of time to practice their new learning, tuakana teina between groups. LPF professional 

development with Averial and Tiff. 

Room 4 - In Room 4 we are doing daily hotspot and knowledge work, small group lessons to support the different needs in the classroom, basic 

facts practise x2 weekly, Lead Teacher support and feedback from observations, ensuring we have a range of materials to help support the 

learning and when they are completing independent work, explicit modelling of strategies they can use to solve equations (but also giving them 

the chance to show how they would work it out as it could be a different strategy). Lots of showing and telling - discussing the maths.  



  

Room 5 - Daily teaching of number knowledge including patterns, number ID and counting to support knowledge to help with strategy use. 

Looking at groups of objects and counting sets. We use a range of materials to support mathematical thinking so children can build what they are 

solving. Professional development with Tiff around LPFs. 

 

Professional Development: 

Averil led a Teacher Only Day (through Math Lead Teacher) at the beginning of the year: 

- introducing the staff to rich tasks 

- led a discussion around appropriate equipment at each level 

- equipment to use to model place value activities 

- investigation around the use of different equipment 

- The Learning Progression Framework for Additive Thinking 

ALiM (Tiffany) 

Network Day - 18th March 

- introduced ALiM programme 

- outlined expectations and Cluster Zooms that we are expected to attend 

- Worked through LPF - Multiplicative Thinking 

- Whanau engagement 

- NZ Maths Website 

Cluster Zooms: 

1. Monday 9th May  2pm-3pm or 3:30-4:30   Rich Tasks               Host: Robyn McNeill 

2. Wed 25th May              2pm-3pm or 3:30-4:30   Student discourse              Host: Viv Thompson 

3. Thursday 16 June  2pm-3pm or 3:30-4:30   What does Impact day look like? Host: Averil Lee 

Impact Day:   

  Thursday 7th July                               Otago/Southland Cluster in Alexandra 

 

Just in Time Mathematics (Jess and Marion) 

Module 1 - Rapid Routines 26th May 9:00am-11:30am 



  

- The importance of planning for reactivation. 

- Looking at three types of warm–ups (Rapid Routines). 

- Ways to design and deliver these over a week. 

- What we already use and where we go from here. 

 

Zoom 2 - Q & A session 2nd June 3:30pm-4:30pm 

- Discussed and shared what we had tried in our classes. 

- Learnt 2 new games to try 

 

End of Year Report 

 

Room 1 - ALiM with a group of 5 year 8 students - successful with all students now at the expected level. Observations with math advisor with 

feedback on questioning. Continued use of LPF to inform planning, teaching and assessment. Just In Time workshops with observations, 

planning day and modelling with Math advisor. Target group still working with Miss Wall to improve basic facts. Daily basic facts continued. 

Movement with some below children now at or working towards. Small percentage are not meeting the expected level.  

Room 7 - Continuation of ALiM with another group of students. These included observations by the Math Advisor with feedback provided and 

next steps for students.  There were five students in this intervention and four out of five are now at the expected level.  There has been a 

continued focus on using LPFs to plan units of work.  Unpacking of LPFs at staff meetings and Math Lead Teacher workshops.  Continued 

contact with Math Advisor about implementation of LPFs school-wide.  Just in Time was modelled in my classroom by the Math Advisor as it 

was being implemented in the classrooms on either side of me.  Data presented for Lead Teacher for both LPF aspects (Multiplicative and 

Patterns and Relationships).  School-wide goal data was collected at the same time for Multiplicative as this was our school target.  A table was 

created and presented to management.  AOV to be completed still. 

Room 6 - Continuing PD with Averil and learning about Just In Time Maths. Had planning day and observations day with Averil where she 

came into the classroom and modeled. Consistent basic facts practice and putting in the Rapid routines. Small target group that is working with 

Sofie to boost their basic maths knowledge. Staff meetings with Tiff and closely looking at LPF. 

Room 3 - Looking at LPF as a staff breaking down the levels, Averil has come in and modelled using rapid routines that I could use. Math 

hotspot focuses in the morning as the whole class then before each math group. Lots of basic facts practise and explicit teaching around these. 



  

Small target group working with Sophia for the last few weeks of school. One student working with Kylie and making good progress with 

number knowledge. 

Room 4 - Small group lessons to support the different needs in the classroom, basic facts practise x2 weekly, range of materials to help support 

the learning - taught is small group so can use when they are completing independent work, explicit modelling of strategies they can use to solve 

equations (but also giving them the chance to show how they would work it out as it could be a different strategy), lots of showing and telling - 

discussing the maths, PD at staff meetings with Tiff, looking closely at LPF 

Room 5 - PD at staff meetings with Tiff, LPF PD, explicit teaching of hot spot (tens frames, number sequence etc), Guided maths groups. Using 

a range of materials to support strategies.  

 

Professional Development: 

2 ALiM Observations (Term 3 and 4, 2022) 

- observation of teacher taking Alim session 

- teach alongside aspects to model different uses of materials 

- feedback and possible next steps for kaiako and tamariki 

 

ALiM Impact Day - Monday 28th November 2022 via zoom 

- presentation of data to other school 

- explained inquiry questions and how we implements ALiM in our school 

- two teachers involved in this round of interventions 

- listened to other schools stories, their successes and challenges too 

 

Just in Time (Jess and Marion) 

Module 2: Balance, Visualise and create (Thurs 23 June) 

● Enacting the intent of the Maths Curriculum 

● Understanding and activating the 5 proficiencies 

● Using NZMaths to support planning 

 



  

Module 3: Problem solving: design and deliver (Thurs 4th August 9-11:30) 

● The process of Problem Solving 

● Understanding and balancing 4 task types 

● Running mathematical inquiry 

 

Module 4: Assessment ideas (Thurs 8th September 9-11:30) 

● Creating a balanced assessment cycle 

● Learning Progressions 

● Formative assessment with Open Tasks 

In school follow up: 19th October & 9th November - all day 

● Rapid routines modelled and observed. 

● Rapid routines modelled in room 7 and 3 

● Planning support 

 

  



  

Analysis of Variance Reporting 2022 Literacy 

 
School Name:  Riversdale School Number:  4007 

 

Strategic Aim: 
 
 

Teachers have high trust in one another and readily share data and evidence when needed.  We collectively review the 
impact of practice on outcomes to drive improvements. 
Teachers evaluate teaching practice using a range of evidence, (eg. student progress data, teacher self-evaluation, 
feedback from peers, learners) and use this to plan next steps for learners and for future teacher development. 
Teachers evaluate teaching practice using a range of evidence, (eg. student progress data, teacher self-evaluation, 
feedback from peers, learners) and use this to plan next steps for learners and for future teacher development. 

Annual Aims:  
 

 

1.4 Review teaching of literacy through work with Lauren Latimer, 8People mahi, Kahui Ako mahi and a review of planning and assessment for 

learning. 

1.5.  Progress reporting of tamariki who are not at the expected level will be closely monitored by teachers and reported to the Board and 

whanau. 

1.6 Curriculum reports will be amended to reflect progress reporting to give a more detailed picture of students' achievement. 

1.7 Monitoring meetings will be held to support tamariki acceleration and teachers work collaboratively to problem solve to achieve this. 

1.8 Lauren Latimer provides literacy professional development for all staff to impact on tamariki progress and achievement. 

1.9 8People observations are undertaken and feedback conversations are held to improve teaching practice in a collegial way. 

Target:  

 

 

By the end of 2022, 70% of children will be writing at or above the expected level. 

 

Baseline Data:  

 

 

 

Our writing data shows: 

 

Whole School Data End Year 2020 Mid Year 2021 End of Year 2021 

Students working above the expected level 6% 1.6% 3.1% 

Students working at the expected level 53.2% 49.6% 62.3% 

Students working towards the expected level 20.5% 24.8% - 

Students working below the expected level 19.6% 24% 34.6% 



  

 

65.4% of students working at or above. 

 

Maori Data End Year 2020 Mid Year 2021 End of Year 2021 

Students working above the expected level 0% (0) 0% (0) 

Students working at the expected level 40% (11) 45.9% (15) 57.7% 

Students working towards the expected level 32% (4) 16.7% - 

Students working below the expected level 28% (9) 37.5% (11) 42.3% 

 

 



 

 

Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
● Professional Development 

with Lauren Latimer through: 
- Private consultancy visits 
once or twice a term. 
- Kahui Ako professional 
development twice a term. 
- Observation and feedback 
when Lauren is on-site. 

● Refined planning and 
assessment onto one sheet 
so that teaching is targeted to 
specific needs. 

● Explicit teaching of Writing 
daily. 

● Professional development 
around effective teaching of 
writing groups. 

● Continued to implement BSLA 
across the junior classes. 

● Held monitoring meetings to 
support teachers with how to 
shift those hardest to make 
progress. 

● Priority learners sheets 
measure the progress for our 
priority learners.  

● Close tracking of our Māori 
tamariki to ensure they are 

 
● Teachers upskilled their 

knowledge of effective 
teaching of writing. 
 

● Teachers upskilled their 
knowledge of taking a literacy 
group for acceleration through 
ALL. 
 

● Staff developed their 
understanding of writing OTJs 
and what ‘at level’ looks like 
 

● OTJ data was collected mid 
year and end year to see 
where students are at for 
writing. 

- The data showed that 
at the end of 2021 
65.4% were working 
at or above the 
expected level. 

- Mid 2022 64.3% were 
at or above the 
expected level 

- End of 2022 67.8% 
are at or above the 
expected level. 

ALL intervention: 

● Of the 26 students who 
received the 10 week ALL 
intervention… 

 
● Our achievement target was 

not met. 
 

● There was not enough time to 
impact new enrollments 
achievement who started 
throughout the year. 
 

● Although the target was not 
met, we still managed to have 
a great shift in our data from 
64.3% mid year to 67.8% end 
of year. 
 

● Learning differences - some 
students have learning 
differences and although they 
are making progress they are 
still below the expected level. 
 

● ALL was taken in Terms 3 
and 4 which helped shift 
priority students writing in the 
second half of the year. 
 

 
● We will continue ALL in 2023 

due to the successful impact it 
had on students writing 
 

● We will continue working with 
Lauren through the Kahui Ako 
and consult in 2023 to work 
on aligning our reading and 
writing data by making 
connections between literacy 
learning. 
  

 



 

making progress.  Teaching 
contexts designed to engage 
wherever possible. 

● ALL intervention in Term 3 
and Term 4. All classes took 
an ALL group to accelerate 
writing progress with target 
students. 
 

- 21 out of 26 students 
showed accelerated 
learning.  

- 15 out of 26 students 
are meeting the 
expected level 

Planning for next year:  

 
This target was not achieved. We will continue with our Literacy PD in 2023 with a strong focus on connected learning to help align our reading and 
writing data so it is more comparable. 
 
 
 
 

Analysis of Variance Reporting 2022 Mathematics 

 
School Name:  Riversdale School Number:  4007 

 



 

Strategic Aim: 
 
 

 
Teachers have high trust in one another and readily share data and evidence when needed.  We collectively review the impact of 
practice on outcomes to drive improvements. 
Teachers evaluate teaching practice using a range of evidence, (eg. student progress data, teacher self-evaluation, feedback from 
peers, learners) and use this to plan next steps for learners and for future teacher development. 
Teachers evaluate teaching practice using a range of evidence, (eg. student progress data, teacher self-evaluation, feedback from 
peers, learners) and use this to plan next steps for learners and for future teacher development. 
 

Annual Aims:  
 

 

 

1.9 8People observations are undertaken and feedback conversations are held to improve teaching practice in a collegial way. 

1.10 Tracking progress and acceleration of students in mathematics through ALIM. Implement a strong knowledge and materials focus in 

planning and teaching across all levels  

 

Target:  

 

By the end of Term 4 2022, 80% of the students will be working in the multiplicative set that corresponds to their expected curriculum level. 

Baseline Data:  

 

 

 

 



 

 

Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
● Math Lead Teacher(MLT) 

attended meetings each term, 
led by Averil Lee, Math 
Advisor to develop further 
understanding of the Learning 
Progression Framework (LPF) 

● MLT led staff meetings 
unpacking different LPF 
aspects, including 
Multiplicative Thinking. 

● Math Long Term Plan reflects 
LPFs now so that there is 
coverage throughout the year. 

● Accelerated Learning in 
Mathematics (ALiM) in one 
classroom in Term 2 and in 
two classrooms in Terms 3/4, 
with a focus on LPF - 
Multiplicative Thinking 

 
● MLT collected data for 

Multiplicative Thinking in 
Term 2 and then again in 
Term 4. 

● In Term 2 only 36.9% of the 
students were at the set 
expected for their 
corresponding year group. 

● In Term 4, there are now 
84.8% at the set expected for 
their corresponding year 
group. 

● That is a result of PD during 
staff meetings. 

● Staff now have a better 
understanding of the skills 
required at each set. 

● Staff were more confident to 
place their students at a 
specific set, identify their next 
steps and gaps within their 
own classroom. 

● 35% (7/20) of the Year 2 
cohort are still below the 
expected level. 

● All other cohorts only have 2-
3 students below the 
expected set in Multiplicative 
Thinking. 
 

 
● Our achievement target was 

met, with 84.8% of the school 
working at the expected 
Multiplicative set, 
corresponding to their year 
level. 

● We achieved this target as a 
result of staff being open and 
willing to learn about the LPF 
for Mathematics. 

● All staff have a focus on 
student achievement and 
supporting our tamariki to be 
successful. 

● Staff meetings, Math Lead 
Teacher meetings and ALiM 
all had the same focus on the 
Multiplicative Set.  

● It was consistent and we had 
the support of Averil Lee to 
respond to any questions we 
had about this specific area of 
focus. 

● All staff developed a clear 
understanding of the skills at 
the different sets in the 
Multiplicative Thinking aspect. 

 
● Based on the success of 

focusing on the Multiplicative 
Thinking aspect this year, we 
will work closely on the 
Additive Thinking aspect, as 
this will be the same for the 
Math Lead Teacher meetings 
in 2023. 

● We will continue, in staff 
meetings, to unpack and use 
the other aspects in the 
Mathematics LPF to support 
our teaching and learning 
programme. 

● We will implement ALiM in 
four classrooms in Term 2, 
and then schoolwide in Term 
3, with a focus on the 2022 
Year 2 cohort. 

 

Planning for next year:  

This target was achieved, so we will consolidate the learning we have done in 2022.  The continuation of Math Lead Teacher (led by Averil Lee) meetings in 2023 
will support the continued focus of the Mathematics LPFs and Curriculum Refresh in 2023.  Implementing ALiM across more classrooms in the school, under the 
guidance and support of Averil Lee, will allow staff to become more familiar with the other aspects of the Mathematics LPFs and how they link to the new 
curriculum. 



 

End of Year Data: 

 

  



 

 

 

Riversdale School Report on END OF THE YEAR MATH OTJ 

Date: Term 4 2022 

Data is based on the expected levels at the end of the year 

 
 Below Expected Level 

The balance of evidence shows they map more closely to the 

expectations more than one year below the expected level. 

At Expected Level 
The balance of evidence shows that they are predominately meeting the 

expectation at the expected year level. 

Above Expected Level 
The balance of evidence shows that they map more closely to the 

expectation above that year’s expected level. 

Year 

Group Number of Students % Number of Students % Number of Students % 

8 

( 15 ) 

4 27% 5+4*+2(A) 73% 0 0% 

7 

( 11 ) 

2 

 

18% 8+1* 82% 0 0% 

6 

(17) 

1+1* 18% 9+2*+1(O)+1(A) 71% 2 11% 

5 

(20) 

4+1* 25% 14+1* 75% 0 0% 

4 

(18) 

1+4* 

 

28% 8+4* 67% 1 5% 

3 

(13 ) 

4+2* 46% 7 54% 0 0% 

2 

( 21) 

5+2* 

 

33% 10+1*+1(A) 57% 2 10% 

1 

(11) 

0 

 

0% 8+1*+1(A) 91% 1 9% 

0 

(17) 

0 

 

0% 11+6* 100% 0 0% 

Total 

(143) 

21+10* 22.4% 

 

80+20*+5(A)+1(O) 73.4% 6 4.2% 

 

*= Maori      P= Pacifica     A=Asian    O=Other 



 

Analysis of the data: 

Comparison of Data 

Mid Year 2022 to End Year 2022  

Whole School Data Mid 2022 End 2022 

Students working above the expected level 4 (3%) 6 (4%) 

Students working at the expected level 90 (70%) 106 (74%) 

Students working below the expected level 35 (27%) 31 (22%) 

 

Maori Data Mid 2022 End 2022 

Students working above the expected level 0 (0%) 0 (0%) 

Students working at the expected level 17 (57%) 20 (66.6%) 

Students working below the expected level 13 (43%) 10 (33.3%) 

Comparison of Data 

End Year 2021 to End Year 2022  

Whole School Data End 2021 End 2022 

Students working above the expected level 10 (8%) 6 (4%) 

Students working at the expected level 89 (68%) 106 (74%) 

Students working below the expected level 31 (24%) 31 (22%) 

 

Maori Data End 2021 End 2022 

Students working above the expected level 1 (4%) 0 (0%) 

Students working at the expected level 14 (54%) 20 (66.6%) 

Students working below the expected level 11 (42%) 10 (33.3%) 



 

 

Maori vs. NZ European (and Asian) 

 

● 0%  (0/30) of the Maori and 5% (6/113) of the NZ European (and Asian) students are working above the expected level.  Disparity of 5%. 

● 67%  (20/30) of the Maori and 76% (86/113) of the NZ European (and Asian) students are working at the expected level.  Disparity of 9%. 

● 33%  (10/30) of the Maori and 19% (21/113) of the NZ European (and Asian) students are working below the expected level.  Disparity of 14%. 

 

Analysis of Whole School Data: 

 

● 6/31 (19%) of the students working below the expected level started at Riversdale School this year.  

● 5/106 (5%) of the students working at or above the expected level started at Riversdale School this year. 

● The whole school data of students working below the expected level without the new students would be 19%, not 22%.  This is a difference of 3%. 

● The whole school data of students working at or above the expected level without the new students would be 77%, not 74%. This is a difference of 

3%. 

 

 

What we have noticed and what we are doing: 

 

S - Strengths 
(What staff see as strengths 

 the students have 

W - Working on 
(What staff are working on 

 to help lift student data) 

O - Opportunities 
(What is in place for students 

 to support their learning) 

T - Threats 
(Factors to consider) 

 

● basic facts recall 

● range of strategies to 

draw in, in the senior 

school 

● enjoyment for maths 

● making patterns  

● Strong with 

multiplication 

strategies 

 

 

● using a range of 

materials to show their 

thinking 

●  unpacking word 

problems, knowing 

what equation to use 

● developing more 

student agency about 

next steps. 

● ALiM Intervention 

groups 

● TA support with basic 

facts 

● Just in Time PLPD 

● REAP Math Problem 

Solving opportunities 

● daily explicit small 

group teaching of 

strategies 

 

● lack of parent support 

and/or time to support 

with basic facts recall 

● New students to the 

school are below 

● not transferring 

knowledge of number 

patterns when 

working with larger 

numbers  

 



 

 

Teacher Voice: 
 

Room 5 – Years 0 and 1 
● All students are currently meeting the expected level. 
● Going forward, some students will need extra number knowledge support to remain at the expected level, especially learning teen numbers and the 

backwards sequence from 20. 
● I will continue using equipment and hands-on activities to engage learners with numbers. 

 

Strategies to Address Needs: 

● A target group for knowledge next year 

● Repetition of number sequences forwards and backwards 

 

Room 4 – Years 1 and 2 
 

Teacher Comments: 

● Maths is a little different to other areas of the curriculum for this class. All of the below students are Year 2. Within these there are 4 that have tracked 

just below the expected level for most of the year. Most have moved to at for reading and writing, however they find maths more difficult. To move to 

the expected level there next steps are counting on and back to solve add/sub to 100, add/sub tens and ones, confidently skip counting to solve 

mult/div problems and finding fractions of a set. They have been tracking along with the year 1s in the class. 

○ We have started working on the above goals to help them next year. They have started to solve some of these problems independently, but 

will need extra scaffolding to work on these goals next year. 

○ Year 1s in this group are picking up on some of this learning and started doing it too. Some of them are working well within the expected 

level. 

● The 7 other students below - 3 have a learning difference and 1 joined us in T3. 

● In maths groups, we have been doing a lot of show don’t tell, which they have really enjoyed explaining how they solved it and discussing the 

different strategies they used. In each group there is above/well within, at and below so this works well.  

● Often keep students in the group to do a few more examples with me if I can see they have not quite got it yet. 

● More able students are great at teaching and helping others within the classroom when completing independent work. Normally the top group helps 

support the bottom group.  

● We have been doing a lot more mental/wb work to solve problems, rather than using a lot of different materials. 
 

 

Strategies to Address Needs: 

● For the below group, lots of repetition and practice is needed. 

● They do need a lot of visual examples to help - all work differently so a variety of strategies need to be taught.  



 

● The 3 with the learning difference are working at a early stage 2/3 level. For 2 of them it has taken almost a whole year to use their fingers correctly to 

solve add/sub equations and recognise finger patterns to 10. Everyday we worked on this. 

 

Room 3 – Years 2 and 3 

 
Teacher Comments: 

● This is where the students are at. They have all made good progress over the last two terms . 

● 4 of the below students have come to Riversdale and have knowledge gaps or lack of strategies to work out problems.  

● Work out put is low from the students that have come to Riversdale, lack of urgency when doing things but are making improvement with this. 

● 3 of the below students have learning differences. 

● 1 could be at if they pushed herself to produce more work .This is her individual goal next term. 

 

Strategies to Address Needs: 

● Explicit teaching of strategies 

● Number knowledge hotspot everyday 

● Resources available at all times for students to use either with a group or when doing individual work. 

● Basic facts practise to support their strategy work 

 

 

Room 6 – Years 4 and 5 
 

Teacher Comments: 

● This is a good representation of the class. 

● The students that are below are all part of a maths group that they attend with Miss Wall 2  times a week. 

● Year 4 students that are sitting AT the expected level most of them are ready to move into stage 6 learning and working with numbers 

up to 1000. 

● Students in year 5 have been learning lots of different addition, subtraction, multiplication and division strategies to help solve problems. 

For some students it is about consolidating them and making sure they have a good understanding and feel comfortable to pick them up 

and do them. There has been lots of materials involved to show how to solve problems.  

 

Strategies to Address Needs: 

● Keep using equipment so that students understand why they do things. 

● Making sure that I prose all of my problems that I give them into a real life situation rather than focusing on the strategy itself.  

● Carry on with the maths groups that Sofia takes to keep that practise and explicit short sharp teaching up. 



 

 

 

 

Room 7 – Years 5 and 6 

 
Teacher Comments: 

● There are five students working below the expected level 

● Three of the below level students receive extra TA support with their basic facts recall. 

● All five students working below the expected level has received extra support through RTLB, or other agencies for their learning 

● One student working below the expected level was at the expected level at mid year.  They are not progressing at the expected rate for their year 

level.  More work, with repeated exposure to strategies and concepts next year will allow them to make the needed progress. 

● One student that was below at mid year is now working at the expected level 

● There were 8 students that were involved in the ALiM intervention programme, this ensured that these students remained at the expected level as a 

result of receiving an additional 15 minutes of mathematics each day, for 10 weeks. 

● Two students moved from at to above the expected level.  They are working in Level 4, across all areas of number (add/sub, mult/dive and fractions), 

they are also capable of completing some level 4 tasks in the areas of measurement and geometry.   

 

Strategies to Address Needs: 

● ALiM will continue next year to support students that are just at the expected level and require extra support to remain there. 

● TA support with continue with basic facts recall and reducing gaps in knowledge (e.g. number patterns) 

● Continued focus on basic facts and being able to instantly recall multiplication facts to 10x10, including corresponding division facts 

● Explicit daily teaching of mathematics in small groups, using materials 

● Teach students at level 3, filling gaps where necessary  

Support Required: 

● TA support with basic facts recall and filling gaps in knowledge 

 

Room 1 – Years 7 and 8 
 

Teacher Comments: 

6/26 are working below the expected level. 

- 1 has a diagnosed learning difference 

- All are in a targeted math group with the teacher aide to work on knowledge 

- 2 has made great progress and has moved 1 curriculum level 

- 2 children has had a lot of absences 

- 2 had RTLB support for one on one teacher support working on knowledge and basic strategy use for problem solving. 



 

 

Strategies to Address Needs: 

- Continued support from the TA to reduce the gaps in knowledge with target groups. 

- Continued TA support teaching algorithm strategy for addition/subtraction/multiplication. 

- Use of rapid routines from PD to revisit and retain learning over the year. 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



 

Riversdale School Report on Writing OTJ 

Date: Term 4 2022 

Data is based on OTJ 

 Below Expected Level 
The balance of evidence shows they map more closely to the 
expectations more than one year below the expected level. 

At Expected Level 
The balance of evidence shows that they are predominately meeting the 

expectation at the expected year level. 

Above Expected Level 
The balance of evidence shows that they map more closely to the 

expectation above that year’s expected level. 

Year 

Group Number of Students % Number of Students % Number of Students % 

8 

( 15 ) 

5+1A+1* 46.7% 4+1A+3* 53.3% 0 0% 

7 

( 11 ) 

5 

 

45.5% 4+1* 45.5% 1 9% 

6 

( 17 ) 

2+1*+1(A) 

 

23.5% 10+2*+1(O) 76.5% 0 0% 

5 

( 20 ) 

8+1* 

 

45% 9+1* 50% 1 5% 

4 

( 18 ) 

2+4* 

 

33.3% 8+4* 66.7% 0 0% 

3 

( 13 ) 

4+2* 

 

46.2% 7 53.8% 0 0% 

2 

( 21 ) 

3+1* 

 

19% 14+1A+2* 81% 0 0% 

1 

( 11 ) 

1+1A 

 

18.2% 7+1* 72.7% 1 9.1% 

0 

( 17 ) 

1+2* 

 

17.6% 9+4* 76.5% 1 5.9% 

Total 

143 

31+3A+12* 32.2% 

 

72+2A+18*+1(O) 65% 4 2.8% 

 

*= Maori      P= Pacifica     A=Asian    O=Other 

 

 

 



 

Analysis of the data: 
Comparison of Data 

Mid Year 2022 to End Year 2022  

Whole School Data Mid 2022 End 2022 

Students working above the expected level 2.3% 2.8% 

Students working at the expected level 62% 65% 

Students working below the expected level 35.7% 32.2% 

 

Maori Data Mid 2022 End 2022 

Students working above the expected level 0% 0% 

Students working at the expected level 60% (18) 60% 

Students working below the expected level 40% (12) 40% 

Comparison of Data 

End Year 2021 to End Year 2022  

Whole School Data End 2021 End 2022 

Students working above the expected level 3.1% 2.8% 

Students working at the expected level 62.3% 65% 

Students working below the expected level 34.6% 32.2% 

 

Maori Data End 2021 End 2022 

Students working above the expected level (0) 0% 

Students working at the expected level (15) 57.7% 60% 

Students working below the expected level (11) 42.3% 40% 



 

 
 

Maori vs. NZ European (and Asian) 

 

● 0%  ( 0 /30  ) of the Maori and 3.5%  ( 4 /113  ) of the NZ European (and Asian) students are working above the expected level.  

Disparity of 3.5%. 

● 60%  ( 18 /30  ) of the Maori and 66.4%  ( 75 / 113 ) of the NZ European (and Asian) students are working at the expected level.  

Disparity of 6.4%. 

● 40%  ( 12/30  ) of the Maori and 30.1%  ( 34 / 113 ) of the NZ European (and Asian) students are working below the expected level.  

Disparity of 9.9%. 

 

Analysis of Whole School Data: 
 

● 5/46 (11%) of the students working below the expected level started at Riversdale School this year.  

● 3/97 (3.1%) of the students working at or above the expected level started at Riversdale School this year. 

● The whole school data of students working below the expected level without the new students would be 30%, not 32.2%.  This is a 

difference of 2.2%. 

● The whole school data of students working at or above the expected level without the new students would be 69.6%, not 67.8%. This is a 

difference of 1.8%. 

 

What we have noticed and what we are doing: 

 

S - Strengths 
(What staff see as strengths 

 the students have) 

W - Working on 
(What staff are working on 

 to help lift student data) 

O - Opportunities 
(What is in place for students 

 to support their learning) 

T - Threats 
(Factors to consider) 

 

- Children have a good 

understanding of the 

structure for different 

types of 

writing/purposes 

- Students use classroom 

- ALL 

- Senior school is working 

on vocab and sentence 

structure 

- PD around effective 

teaching of writing 

- ALL groups to support 

at risk and below level 

learners 

- Daily explicit teaching 

of whole class and 

group writing. 

- Covid/ sickness/ 

absences 

- New students who 

are not meeting 

the expected level 

- Learning 



 

supports and resources 

to support their writing 

- Children in the junior 

school are transferring 

their BSLA sound 

knowledge into their 

writing 

- The majority of 

students have lots of 

ideas to write about and 

understand the 

expectation that we 

write daily 

 

groups with Lauren 

- Linking reading to 

writing 

- Developing student 

agency so children 

know what their next 

learning steps are 

- Working to develop 

students' understanding 

around the purpose and 

why. What were you 

learning to do and why? 

- Modelling of writing to 

support students with 

their writing 

differences  

 

 

Teacher Voice: 
 

Room 5 – Years 0 and 1 
● Lots of students are starting school with a very emergent writing journey. Many cannot write their own name or hole a pencil correctly.  
● A few students have learnt their sounds but are struggling to apply this knowledge to their independent writing. 
● One below level Year 0 presents with a learning difference and struggles with processing. 
● One below Year 0 receives no support from home. 
● One below level Year 0 struggles with concentration. 
● The ALL programme shifted 3 out of 4 students. 

 
Strategies to Address Needs: 

● Continuing with BSLA 

● Continuing with ALL 

● Daily explicit teaching of sounds and writing 

 
 

Room 4 – Years 1 and 2 



 

Teacher Comments: 

Room 4: 

● Daily phonics - using the sounds we learn each week to practise decoding and writing them. 

● During reading rotation, 1 of their must do’s is to practise spelling their sight words. This has helped with them being able to spell them, along reading 

them.  

● ALL group moved from 2 below and 1 just at, to at the expected level. This group worked on adding more detail to their ideas and adding in more 

description into their writing.  

● Out of the students below, 4 of them are making good progress. In this 4 a  couple of them are just below the expected level. Learning their phonics 

more and using capital letters and full stops correctly will help them significantly.  

● Out of the students below, 3 have a learning difference, 2 joined us in T3, 1 is ESOL and 1 has had reading recovery before. 

 

Strategies to Address Needs: 

● Continued daily phonics 

● Try to make sure I am taking 2 writing groups in each session. This way they are all getting that little bit extra learning and some small group/more 1:1 

learning. 

● Continue practising spelling sight words as a part of the reading rotation. 

● More modelling and talking as I do to explain why. 

● Modelling using their own writing - to help with rereading to check it makes sense and for punctuation errors. 

 

Support Required: 

 

Room 4: 

● The few that are still emergent with their writing, how to help them when they are independently writing - things to help them independently write.  

 
 

Room 3 – Years 2 and 3 
 
Teacher Comments: 

3 of the below year 3 students have come to us from another school and have made good progress over the year. 

4 of the below students are reading recovery or have a learning difference which makes learning tricky for them. 

2 of the year 2’s that are at are just at and will need to work hard to maintain that next year. 

2 year 3 students have moved from below to at with All intervention  

2 year 3’s have made good progress with All intervention and 1 of these is working at just below they are dipping their toes in level 2 writing. 

 

Strategies to Address Needs: 

 



 

Explicit teaching of writing structures and modelling how to revise and edit their work 

More writing opportunities during other curriculum areas and more cross over between subjects. 

Better Start has helped support their spelling 

Introducing more literacy activities to support their spelling has helped need to keep rotating these often 

Sound work with teacher aide 

Sound work sent home for homework 

 

Room 6 – Years 4 and 5 
Teacher Comments: 

- Students that are in year 5 and 4 and are below is because at the start of the year I could see that they had made some progress in their writing 

however have plateaued and stayed there and not made much greater progress in the half year.  

- Year 5's below also have simple ideas when they should be starting to become more deeper and using why and how to add detail into their 

paragraphs. 

- Year 4’s that are sitting in AT are confident writers that can do everything or most things on their own. They  

- 1 student in year 4 that is sitting below has made significant progress in her writing this year especially with her sounds however isn’t meeting all of 

the end of L2 requirements to become AT. 

- 1 student in year 5 below has lots of absences. 

- Something that the students have made lots of progress in the structure for a type of writing.  

  

Strategies to Address Needs: 

- Often for students it is their planning that lacks detail or that they don’t have enough to then add depth into their writing. 

- Some students need a boost in their sound knowledge because that will help them with their spelling. 

- I myself need to work on writing groups 

 

Room 7 – Years 5 and 6 
Teacher Comments: 

 

● The students have made great gains in Room 7 with their writing. 

● All students are including more ideas and detail in their daily writing. 

● Most students are using more precise language and have developed a better understanding of paragraphing their ideas. 

● There are only 7 students working below the expected level, compared to 12 at mid year. 

● As a result of the ALL intervention group, three students moved from below level to at the expected level. They are using better language in their 

writing. 

● All of the students working below the expected level have made gains this year with their writing 

○ All of these students have received additional support this year with their writing and/or spelling through RTLB or other supporting agencies 

which provide TA support. 



 

○ Two have made significant progress, moving an entire level (2B to 3B) 

○ Three have made some progress, recording their ideas with more independence. 

○ One is using supports available, which is allowing him to spell more words correctly. 

 

Strategies to Address Needs: 

● Continued work on developing ideas 

● More detailed planning required to address development of ideas 

● Implement spelling strategies to use at the editing stage 

● Explicitly teach editing and revising skills - then students focus on one aspect during editing instead of all of them 

 

Support Required: 

● Additional PD on vocabulary development so that it becomes independent and not teacher lead/scaffolded. 

● TA support during writing time to access more students in one session. 

 

Room 1 – Years 7 and 8 
Teacher Comments: 

12/25 students are working below the expected level 

- 2 have a diagnosed learning difference 

- 3 have a suspected learning difference 

- 1 is ESOL 

- 1 has had lots of absences and was new to the school last year 

- 1 has a lot of absences and came from a different school this year 

- 3 students worked with RTLit next term. 

Improvement on structure and language appropriate for purpose. 

Students have been working on use of language and sentence structure. 

Students were given a checklist with level 4 learning progression to develop student agency on meeting the expected level when revising their writing. 

2/4 students moved from below to at level through the ALL intervention 

 

Strategies to Address Needs: 

Continued explicit teaching of sentence structure, precise language,  and complex punctuation. 

Continued teaching of language and structure for different purposes. 

Continued teaching of researching and planning effectively 

 

Support Required: 

Continued PD from Lauren to support and accelerate students who are not meeting the expected level. 

 



 

 

 

Riversdale School Report on Reading OTJ 

Date: Term 4 2022 

Data is based on OTJ 

 Below Expected Level 
The balance of evidence shows they map more closely to the 
expectations more than one year below the expected level. 

At Expected Level 
The balance of evidence shows that they are predominately meeting the 

expectation at the expected year level. 

Above Expected Level 
The balance of evidence shows that they map more closely to the 

expectation above that year’s expected level. 

Year 

Group Number of Students % Number of Students % Number of Students % 

8 

( 15 ) 

5+1*+1A 46.7% 4+1A+3* 53.3% 0 0% 

7 

( 11 ) 

3 

 

27.3% 6+1* 63.6% 1 9.1% 

6 

( 17 ) 

1+1*+1(A) 

 

17.6% 11+2*+1(O) 82.4% 0 0% 

5 

( 20 ) 

5+1* 

 

30% 13+1* 70% 0 0% 

4 

( 18 ) 

3* 

 

16.7% 10+5* 83.3% 0 0% 

3 

( 13 ) 

4+1* 

 

38.5% 6+1* 53.8% 1 7.7% 

2 

( 21 ) 

2+1* 

 

14.3% 13+1A+2* 76.2% 2 9.5% 

1 

( 11 ) 

1+1A 

 

18.2% 7+1* 72.7% 1 9.1% 

0 

( 17 ) 

1+2* 

 

17.6% 10+4* 82.4% 0 0% 

Total 

143 

22+3A+10* 24.5% 

 

80+2A+20*+1(O) 72% 5 3.5% 

 

*= Maori      P= Pacifica     A=Asian    O=Other 

 



 

Analysis of the data:           Comparison of Data 

Mid Year 2022 to End Year 2022  

Whole School Data Mid 2022 End 2022 

Students working above the expected level 3.9% 3.5% 

Students working at the expected level 67.4% 72% 

Students working below the expected level 28.7% 24.5% 

 

Maori Data Mid 2022 End 2022 

Students working above the expected level 0% (0) 0% 

Students working at the expected level 63.3% (20)66.7% 

Students working below the expected level 36.7% (10) 33.3% 

Comparison of Data 

End Year 2021 to End Year 2022  

Whole School Data End 2021 End 2022 

Students working above the expected level 3.0% 3.5% 

Students working at the expected level 67% 72% 

Students working below the expected level 29.3% 24.5% 

 

Maori Data End 2021 End 2022 

Students working above the expected level (0) 0% (0) 0% 

Students working at the expected level (18) 69.2% (20)66.7% 

Students working below the expected level (8) 30.8% (10) 33.3% 



 

 
 

Maori vs. NZ European (and Asian) 

 

● 0%  ( 0 / 30 ) of the Maori and 4.4%  ( 5 / 113 ) of the NZ European (and Asian) students are working above the expected level.  

Disparity of 4.4%. 

● 66.7%  ( 20 / 30 ) of the Maori and 73.5%  ( 83 / 113 ) of the NZ European (and Asian) students are working at the expected level.  

Disparity of 6.8%. 

● 33.3%  ( 10 / 30 ) of the Maori and 22.1%  ( 25 / 113 ) of the NZ European (and Asian) students are working below the expected level.  

Disparity of 11.2%. 

 

Analysis of Whole School Data: 
 

● 4/35 (11.4%) of the students working below the expected level started at Riversdale School this year.  

● 4/108 (3.7%) of the students working at or above the expected level started at Riversdale School this year. 

● The whole school data of students working below the expected level without the new students would be 23%, not 24.5%.  This is a 

difference of 1.5%. 

● The whole school data of students working at or above the expected level without the new students would be 77%, not 75.5%. This is a 

difference of 1.5%. 

 

What we have noticed and what we are doing: 

 

S - Strengths 
(What staff see as strengths 

 the students have) 

W - Working on 
(What staff are working on 

 to help lift student data) 

O - Opportunities 
(What is in place for students 

 to support their learning) 

T - Threats 
(Factors to consider) 

 

- Juniors using their 

BSLA sound 

knowledge to decode 

unknown words 

- Students enjoy 

reading  

- Inferring and using 

evidence to support 

this 

- Extending students 

comprehension of 

what they have read 

- We have a range of 

resources to meet 

students needs 

- Daily Guided 

Reading 

- Weekly picture book 

- Covid/ sickness/ 

absences 

- New students who 

are not meeting the 

expected level 

- Learning differences  



 

- Seniors love the 

novels e.g. Nitty 

Gritty 

- Students easily make 

connections with 

concepts in texts they 

read 

- The majority of 

students attend to 

punctuation as they 

read 

 

- Understanding 

unknown vocabulary 

- Forming opinions 

and justifying them 

about what they have 

read 

- Students knowing 

their next steps to 

make shifts with 

their reading 

for BSLA in the 

junior school 

- Daily independent 

silent reading 

- Weekly library visit 

for students to select 

their own texts 

- Integrating topic and 

reading in the senior 

school 

 

 

Teacher Voice: 
 

Room 5 – Years 0 and 1 
● One below level Year 0 receives no support at home, one presents with a learning difference and one struggles with attention 
● Daily BSLA has supported these students and the other students to develop greater independence with decoding unknown words. 
● 4 students were taken for an Early Literacy support group. 3 out of 4 are at the expected level from this group. 

 
Strategies to Address Needs: 

● Speech language referral and esol referral for a student 

● Continuing daily BSLA 

● Continuing explicit teaching of writing and reading 

● Get parents on board if possible 

 

Room 4 – Years 1 and 2 
Teacher Comments: 

Room 4: 

● In Room 4 we have been working really hard to learn our sight words - this has help with fluency and instant recall of many words. 

● Daily phonics has improved decoding skills.  

● In reading groups we have been discussing the text more and asking lots of questions to help students get a better understanding of the text. 



 

● 2 students have been doing RR - 1 has moved from below to at and the other 1, although still below has made huge shifts towards the expected 

level. 

● Out of the below students 2 joined us in T3, 2 have learning difference and 1 is ESOL.  

 

Strategies to Address Needs: 

Room 4: 

● Continue daily phonics and sight word work. 

● Continue discussing the texts in detail to help with comprehension. Some of the students who are now at, this will be something to keep an eye on as 

they progress through the book bands.  

● Hoping to get 3 of the below students RTLB support next year. 

 

Room 3 – Years 2 and 3 
Teacher Comments: 

1 year 3 below boy has made good progress moving from level 9 at the beginning of the year to level 17 and reading well. He has had RTLB intervention and 
support. 
4 below year 3’s have had reading recovery and 3 of them have learning differences. 
2 of the year 3’s have had RTLB support this year. 
2 year 3’s have a lack of motivation and needs to improve this to make the expected progress and keep tracking where they are at.  
 

Strategies to Address Needs: 

Audio books have been introduced into the class and has helped with reading fluency and word exposure 
Double grouping 2 below kids to accelerate their progress 
Teacher aide support in class with a group of struggling readers working on their sounds 
Epic read is part of the reading rotation 
Lots of literacy activities available so kids are engaged during reading time 
Vocab building during Better Start time with the books and discussion 
Encouraging kids to ask questions to clarify their thinking, making good progress with this which is helping them be more engaged during learning time. 
 

 
Room 6 – Years 4 and 5 
Teacher Comments: 

-3 of the students that are below are supported by RTLB and have a big focus on their sound knowledge. 

- All students in the class enjoy reading and getting to learn when they read.  

- We have been focusing on summarising and how we can summarise in different ways e.g. retell what has happened in our own words, highlighting key 

words and identifying the main events. 

- Some students have started reading level 2 journals and are working on finding the depth of the story rather than looking at the surface of it.  

3 girls have had RTLB support and been working on their fluency to help them read like they are talking. 

 



 

Strategies to Address Needs: 

- Using epic as a way for students to read a range of different texts that interest them and they can also listen to it to work on fluency as well. 

- Next year I would like to introduce  a rotation activity for sound knowledge so that it can work for other students. 

 
 

Room 7 – Years 5 and 6 
Teacher Comments: 

● All at level students have made good progress and have developed a much deeper level of understanding 

● One at level student has made significant progress, as they were below level at Mid Year 

● There are still six students working below the expected level but they have all made progress with their level of comprehension and fluency. 

● The below level students have moved 2-14 levels in the last year. 

● 3 out of the 5 below level students are reading Level 2 (Year 4) text 

● 2 out of the 5 below level students are beginning to read and comprehend text at Level 3 (Year 5) 

● 1 is still reading in the colour wheel but has made significant progress, with the support of sight word practice. 

● All below level students are receiving extra support with decoding skills and improving their fluency 

● The six below level students all have additional issues which impact on their ability to read and comprehend text e.g. ESOL, learning difficulties 

(Dyslexia, ADHD, Autism), trauma. 

 

Strategies to Address Needs: 

● Introduce a fluency program next year for students uses EPIC and resources loaned from COEC, where students can listen to a text and track with a 

pencil 

● Include more vocabulary development 

● Make the links between reading and writing e.g. focus on vocabulary, different types of sentences and punctuation. 

 

Support Required: 

● TA support to help with fluency programme - making sure students are tracking  

 

 

Room 1 – Years 7 and 8 
Teacher Comments: 

9/26 students are working below the expected level 

- 2 have a learning difference diagnosed 

- 2 have suspected learning difference and struggle with literacy 

- 1 is ESOL 

- 1 has a lot of absences and came from a different school 

Students worked on a focus of complex themes in novel studies. 



 

Use of reading across the curriculum is helpful for complexity. 

1 below student is now at the expected level. 

1 student is now above the expected level 

 

Strategies to Address Needs: 

Continued focus on responding to a range of texts and the ideas across them. 

Continue use of reading across the curriculum. 

 

Support Required: 

Continued PD from Lauren to support and accelerate students who are not meeting the expected level. 

 
 

 


